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9:00-9:30- Official opening/Welcome:

Dr. M.2 Angeles Escobar-Alvarez, Head of Department"

Filologias Extranjeras y sus Linguisticas (UNED) / GID-OLGA IP

9:30-10:30  Opening conference by Dr. Jim McKinley, University College London (UK)
“The importance of ESP in English medium instruction in higher education”

In non-Anglophone contexts, the internationalisation of higher education is increasingly
becoming synonymous with English medium instruction (EMI) and ‘Englishization’. Growth of
EMI as a result of internationalisation occured first at the grassroots, classroom level in Europe
(e.g. The Netherlands, Scandinavia), where language support was not ‘built in’, and English was
used to a varying extent outside classroom contexts. However, with significant growth in EMI
due to recent top-down policy initatives further afield in different socio-historic, cultural and
educational contexts where proficiency levels are lower, EMI may be conceptualised as a
pedagogical approach or a way to improve English proficiency, where English for Specific
Purposes plays a more central role. To ensure successful EMI implementation in these contexts
is sustainable, research into English language support is needed. Research has found that
that ESP is the strongest predictor of success in EMI programs from variables such as motivation,
self-efficacy, language proficiency, and vocabulary knowledge. It has been shown in EMI
programmes that ESP creates strong self-efficacy raising opportunities. Given the language
related challenges that EMI students face, further research is needed on the benefits of ESP in
preparing and supporting students for EMI studies. In this talk, I will report on original research
in East Asia (China and Japan) including policy scans as well as focus groups and interviews
with academics, showcasing the ESP approaches taken in implementing EMI policy in higher
education.
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10:30-11:00 Aintzane Doiz & David Lasagabaster, UPV/EHU (SPAIN).
“The use of cognitive discourse functions in content learning via a foreign language”

In this talk we will be focusing on the teachers’ use of discourse functions as transmitters and
builders of content knowledge in the context of English-medium instruction (EMI) at university
level. Couched within the construct of Cognitive Discourse Function (CDF) (Dalton-Puffer,
2016), we analyze 6 two-hour lessons by three lecturers of the history degree. In line with the
competences set out by the Spanish Ministry and the Department of History at the University of
the Basque Country (Spain) for the history degree, this analysis allows us to examine how
cognitive functions are operationalized in real classroom language. The study aims at analyzing
whether CDFs are instrumental in the acquisition of competences in history. Our findings reveal
that teachers frequently use complex CDFs by combining different types of discourse functions
to achieve their communicative goals and pave the way for students’ acquisition of history
competences. We conclude by putting forward some refinements and specifications of CDFs in
terms of what is required by history as a discipline.

11:30-12:00 Irina Gvelesiani, lvane Javakhishvili Thilisi State University (GEORGIA)
“‘Migration and Language Teaching”

The modern world faces overwhelming mass migration, which stipulates the emergence of
pluriethnicity, multiculturalism and linguistic fusion. The latter sets up new goals before
educators and policy makers. Governments of different countries consider the implementation
of up-to-date strategies for the promotion of teaching English / lingua franca - a useful link for
unification and “extinction” of the ethnic confrontation. The paper presents innovative
methodology of teaching ESP via translanguaging, heteroglossia and code-switching. It is based
on several years’ experience gained at the Faculty of Humanities at Ivane Javakhishvili Tbilisi
State University. The methodology is oriented to multiethnic groups and considers modern
approaches to teaching grammar, lexis and translation. The accent is put on the acquisition of a
specialized terminology via plying between terms, corpus-based analysis and labelling.

12:00-12:30 Miguel Fernandez, UPM, Madrid (Spain)
“The use of Escape rooms to foster ESP in Engineering degrees”

Innovation in educational techniques and methodologies, such as experiential learning, are
gaining ground in current language teaching. This means that teaching methodologies have to
evolve and adapt to the new student profile of the 21st century. One of the new challenges that
arise is the use of escape rooms in the classroom, which implemented correctly, help to enhance
skills that students must develop for future use in the workplace. They consist of solving a
mystery looking for clues and keys to get out of a place in a certain time. The clues and keys to
exit are achieved by solving small problems or logic games. We present here our work with the
engineering students of our university, who study the subject English for Professional and
Academic Communication. We apply activities using escape rooms for learning English with
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the following objectives: promote active involvement and motivation in the subject through
game, improve oral proficiency in English, learn technical vocabulary and encourage
collaborative work.

12:30-13:00 Eva Samaniego, Beatriz Péréz Cabello de Alba UNED (Spain)
“The challenges of CBI in training law-related professions in the EU”

This paper is based on the experience of teaching more than 75 courses on various legal topics
to EU judges, prosecutors, legal practitioners and other law-related professions for three
European Union legal training and/or legal cooperation institutions and one national institution:
EJTN (European Judicial Training Network), ERA (European Academy of Law), Eurojust
(European Union’s Judicial Cooperation Unit) and CGPJ (Spanish General Council of the
Judiciary).Courses are intensive (3 or 5 full days) and trainees have different levels of English
as well as levels of expertise in the subject matter of each course (cooperation in civil and
criminal matters, human rights, cybercrime, competition law, data protection, family law,
intellectual property, mediation in civil and commercial matters, etc.). An additional challenge
is that courses are always taught together with a co-trainer, who is a legal expert. Trainees may
come from any of the (now) 27 MS, as well as from countries with which the European Union
has signed Association Agreements, such as Serbia, Georgia, Ukraine, etc. Teaching these
courses is an enormous challenge in terms of methodology, needs analysis, intercultural
communication and materials design.

The approach adopted in these courses is CBI (Content-Based Instruction) or, as some authors
prefer to call it, CLIL (Content and Language-Integrated Learning); for Stoller (2008, p. 59),
CBl is ‘an umbrella term’ for both. Cenoz (2015: 10) holds that they involve the concurrent study
of language and subject matter (Richards & Rogers 2001: 208; Brinton et al. 1989: 2), even if
there are differences in the emphasis placed on language and content. CLIL methodology is
specifically referred to as “particularly effective” in the 2011 Council conclusions on language
competences to enhance mobility (pp. 4 & 5). In these courses more emphasis is placed on
language than on the topic, although teaching times for each are very approximate. In our case
CBI is aimed at the development of use-oriented second language skills through simultaneous
teaching of specific contents and language use, and we analyse the specific challenges of this
kind of training.

Keywords: Legal English; CBI (content-based instruction); CLIL (Content and language-
integrated learning); European Union; training for law-related professions.
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15:00-15:30 Loredana Bercuci, Ana Maria Pop, Madalina Chitez, West University of
Timisoara (ROMANIA).

“Navigating corpora for self-directed LSP writing: a comparative study of digital
method and resource integration in L1 versus L2 language courses”

The aim of this paper is to determine whether corpora can be used to teach academic language
in a similar way for L1 and L2 target groups. We conducted an experimental study where we
compare the results of the same corpus teaching intervention in L1 (Romanian) and L2 (English
for Specific Purposes) courses at the West University of Timisoara in Romania. Corpora were
used as teaching method (through frequency and concordance exercises) and self-directed
learning resources (consultation of learner, expert and native speaker corpora) in two courses:
(a) a compulsory course of Romanian language for undergraduate students of Philology and (b)
a compulsory ESP course for undergraduate students of Geography. The results of a corpus-
consultation satisfaction survey also informed our investigation. The analyses of students’
written texts before and after corpus consultation sessions indicate that corpus-guided exercises
are equally effective for both language groups, leading to considerable improvement of students’
writing in terms of phraseology, register and discipline-specific terminology. However, the
exercises need to be tailored to the language of the course and the language profile of the
students.

Keywords: academic writing, corpus consultation, L1 Romanian, L2 English, learner corpus

15:30-16:00 Ariel Sebastian Mercado, McGill University, Montreal (CANADA):
“Teaching Spanish Medical Students How to Write a Case History”

A case history is a detailed account of the facts affecting the development or condition of a person or
group under treatment or study, especially in medicine. It has also been defined as a detailed recension,
generally written, of all particulars of a patient's familial, medical, and social involvements related to
a condition or disease process. Therefore, all the information gained by the physician during the
doctor-patient interview must appear in this text which should not be confused with the case report,
a different medical genre usually published in journals for the benefit of the scientific community. In
fact, the case report is usually based on a case history, which is used as an “internal” document in
hospitals, clinics, or health care centres. Unfortunately, there is not enough literature, including
studies, textbooks or other similar material which may help ESP instructors teach students how to
write these texts. Last decade, when English for Medicine became an optional course at Universidad
Alfonso X el Sabio in Madrid, Spain, case histories were included as part of the syllabus of this
subject. After some research, no studies nor textbooks on the teaching of case histories were found at
the time. Thus, it was decided that the material had to be created. Thus, the purpose of this paper is
to share with other ESP instructors what was done, why and how.
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16:00-16:30 Soroush Sabbaghan, University of Calgary (CANADA)
“In-house ESP Placement Tests: Challenges and Affordances”

Many Canadian universities use in-house language placement tests for their EAP/ESP programs.
Given that developing and administrating these tests require considerable time and resources, we feel
they should offer more benefits than just placement within a program. One Canadian university has
developed a computer-based diagnostic assessment test, which offers three benefits: (a) serves as a
placement test for the EAP program, (b) provides students with diagnostic information that highlight
their specific needs and strengths, and (c) provides instructors with diagnostics information which
supports change, innovation and curricular renewal. Through an iterative design where test-taker
feedback was used to improve test structure, we developed a stable version after three administrations.
In this presentation, we highlight the affordances and challenges of using a computer-based test.
Student feedback has generally been positive, and most agree that the test is a fair and accurate
measure of their English ability. Qualitative data also suggests that students have changed study habits
because of insights gained from diagnostic information the test provided. The presentation will offer
insights and practical recommendations for ESP/EAP programs looking to develop or re-evaluate
their placement tests.

16:30-17:00 lan Robinson, University of Calabria (ITALY)
“CLIL and ESP: practical and theoretical reflection”

CLIL (Content and Language Integrated Learning) has become one of the most talked about
current trends in English as a Foreign Language teaching and general education. The pedagogical
methodology underlying CLIL has been carefully explored and exposed (Coyle, et al, 2010; Ball,
et al, 2015). Experience from working as a CLIL teacher trainer in an Italian university for
upcoming CLIL teachers in state schools has led to certain reflections. One of these concerned
the fact that some of these teachers were implementing CLIL methodology in their regular
lessons in their L1. From this there developed a project to apply this same methodology to
English for Specific Purposes (ESP) lessons in the fields of social sciences in the English
modules in university degree courses. This chapter deals with how this was implemented and the
reflections that came from it as well as how ESP lessons can benefit from this approach.
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9:00-9:30 — Ana Ibafiez &M.? Angeles Escobar Alvarez, UNED (SPAIN)

‘ENVITOUR app: ENglish Videos for TOURism”

In this presentation we briefly describe a mobile app to practice English in the field of tourism
in an enjoyable and authentic way by means of short clips which the users have to describe
what they see. The app, which is being currently developed, offers a battery of videos of
different levels, and with different touristic situations by being linked to our YouTube
channel. The users can select the videos they want to watch and describe, and they can, once
they have recorded themselves, choose to send them to us, in order to get personalized
feedback, by clicking on the button send, or they can also evaluate themselves, by clicking
on a link that directs them to a self-evaluation test.

This app is aimed for students of English for tourism who want to practice their oral skills
(both listening and speaking) in an authentic way and anytime, anywhere. It is partly based
on previous app, VISP (VIdeos for SPeaking), which was designed by Ibdfiez Moreno and
Vermeulen (2015) for students of translation English-Spanish. This app proved to be quite
successful, but students reported difficulties in understanding how it works (Ibafiez Moreno
and Vermeulen 2016). In this case, we wanted to take a step further, and make it simpler and
more user friendly

Keywords: video descriptipon, English for Tourism, Mobile Assisted Language Learning
(MALL)

9:30-10:00 Carolina Arias Contreras, The University of Qeensland (AUSTRALIA)
“Exploring ESP in the agricultural sector: A needs analysis in the Chilean context”

English for Specific Purposes (ESP) has been investigated in many disciplines, yet few studies have
explored the role of ESP in the field of agriculture; specifically, the role it plays for agricultural
technicians in Chile. This study sought to address this gap by identifying the tasks that require English
in the work of agricultural technicians as well as exploring teachers’ perceptions of the teaching of
English to secondary school students of agriculture. This study used a qualitative approach in which
data was collected from semi-structured interviews and document analysis. Participants were five
workers from one agricultural company and five teachers from one secondary school. Findings
revealed that English language was necessary for technicians to conduct specific tasks (e.g., reading
instruction manuals, labels of chemical products and sometimes communicating with international
visitors). From the teachers’ perspectives, students should be taught English language that is relevant
to their interests. However, several limitations include the English as a Foreign Language (EFL)
curriculum and teaching materials, which hamper students’ preparation in terms of English skills
needed for their careers in agriculture. This study contributes to understanding of the language needs
of specific groups of students in a vocational context. It also provides ESP researchers and
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practitioners with insights into needs analysis research.

10:00--10:30 Yolanda Joy Calvo Benzies, Univeristy of the Balearic Islands (SPAIN)
“Using English-learning apps inside Tourism and Business classes: Analysis and
critical review”

In recent years, some studies have been conducted on the use of apps within ESP classrooms; most
of them either report students” and/or teachers” views on particular apps or analyse students’
improvement at a lexical level thanks to using certain apps. Furthermore, the vast majority focus on
one single app. However, to the best of my knowledge, not many studies have critically reviewed
and compared a number of apps specifically addressed to a certain group of ESP students; this lack
of studies is even greater if we focus on the fields of Tourism and Business. The present study
therefore aims to be a contribution to the field in the sense that 17 apps designed for Business English
and Tourism students are reviewed, analysed and compared. Only apps which cover the topics seen
within the subjects English 1, 2 and 3 at the University of the Balearic Islands (degree in
Tourism/double degree in Tourism and Business Administration) were chosen. Attention is paid both
to format (menu and general design, advertising, personalisation, etc) and content (title-transparency,
topics, skills and language areas emphasised, activities...).

The results indicate that, although most of the apps contain useful topics and/or authentic
language for university students enrolled in the previously-mentioned degrees (such as, vocabulary
for preparing job interviews, business meetings or presentations, dealing with reservations or writing
cover letters), emphasis is mainly placed on receptive skills and hardly ever on productive ones.
Moreover, most of the apps offer theoretical explanations, word-lists or dialogues with several
speakers but very few of them include practical activities for students to put into practise the concepts
learnt; similarly, hardly any of them contain tests for students to check whether they have learnt the
content correctly. In conclusion, teachers should look at mobile apps in detail before recommending
them to their students.

10:30-11:00 Octavia Raluca Zglobiu, Babes-Bolyai Univeristy (ROMANIA)
“A Case Study on Needs Analysis in English for Academic Environmental Purposes”

The present study sets out to detect if there are possible steps that can be taken in order to conduct
an exhaustive target needs analysis for 1% year students in an ESP course (English for
Environmental Science and Engineering). The research has been carried out during one academic
year and provides useful insights into how the ESP instructors could balance the present needs
analysis results with the target needs analysis objectives in order to obtain effectiveness in
teaching specialised content. At the same time, possible ways to obtain effectiveness in
correlating needs analysis, syllabi and methodology shall be addressed, trying to detect if the
results of the research match the ESP instructor’s expectations and if they help in designing an
online distance course in ESP.

Keywords: English for Specific Purposes, Needs Analysis, Curriculum Development, ESP

10
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Syllabus, English for Environmental Science and Engineering

11:30-12:00 Eva Estebas, Mariangel Solans, UNED (SPAIN).
“An L-MOOC on literature and pronunciation to enhance the oral skills of ESP
students”

The aim of this paper is to examine how new models of online-teaching, such as Language
Massive Open Online Courses (L-MOOC:s), can help students of ESP improve their oral skills
in a distance learning environment. In particular, this paper analyses the effects of the L-MOOC
“The Acquisition of English Pronunciation through songs and literary texts” on the oral
productions of students of English for Tourism. Over the last few years, MOOCs have emerged
as a new model of online teaching (Baker 2012, Castrillo, 2014), not only favourable to the
general public but also to students of higher education courses (Czerniewicz et al. 2014, Schuwer
et al. 2015, Ledn-Urrutia et al. 2018, among others). The L-MOOC, designed by a group of
teachers from the Distance University in Spain (UNED), aimed at finding a new way of teaching
English pronunciation through literary and music forms which could reach a variety of students
from different university degrees. This innovative method of phonetics teaching follows the
opposite approach to most higher education courses on English pronunciation and involves
approaching phonetics from prosody to sounds, that is, from the rhythmic pattern of sentences
to specific vowel and consonant contrasts (Estebas-Vilaplana and Solans, 2020). The impact of
the L-MOOC on the English pronunciation competences of the students was measured as part of
a final oral exam in the subject “Practicas de Comunicacion en Inglés” from the Degree in
Tourism (UNED). The students that followed the L-MOOC did better in their oral productions,
proving that a reverse approach to phonetics teaching can be highly beneficial to the students of
ESP. The results also corroborated the positive effect of incorporating an L-MOOC as
complementary work to ESP courses.

Keywords: MOOC, English pronunciation, literature, English for Tourism, distance learning.

11
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12:00-12:30 Jelena Bobkina; Elena Dominguez Romero, UPM & M? Jose Gomez Ortiz,
UCM (SPAIN)

“Body language in video-pitch presentations: Developing non-verbal communication
skills in ESP engineering undergraduate programmes

Recent advances in technology are replacing traditional communication by video
communication and social media (Atkinson, 2017). Video and lightning-fast messaging are
reshaping the quality and quantity of face-to-face communication, revolutionising
communication in informal everyday situations and formal contexts such as public speaking.
However, technology has not replaced the need to carefully prepare speeches (Alias & Osman,
2015; Checa Romero, 2015; lIordache et al., 2017), despite proving some additional tools to
facilitate the process (Graveline, 2013).

The present paper stems from digital communication in order to highlight 21% century effective
communicators' need to acquire kinesic skills related to digital oracy literacy. Communication
skills comprise a combination of verbal, physical and interpersonal strategies which are
necessary to interact confidently and efficiently with a variety of audiences.

Physical communication cannot be obviated as it impacts on verbal communication, enhancing
fluency. Gestures, facial expression, and eye-gazing function as non-verbal means to control and
organize conversations (Jokinen, 2009). This is a must for our English for Specific Purposes
engineering students. Current global and plurilingual society demands engineers able to
collaborate in international and interdisciplinary working teams offering new engineering
solutions. Undergraduate engineering students often find presenting their research as an
intimidating or daunting experience because of the lack of experience. In this regard, the present
paper addresse the study of kinesic physical elements, as they play an important role in effective
communication.

Contrary to traditional communication, the use of kinesics in video-pitch presentations has
remained unexplored. Aiming to bridge the existing gap, this paper strives to analyse our
engineering students' kinesic performing communication skills in digital settings such as video-
pitches. Based on the results of our analysis, some pedagogical implications are suggested on
how students can improve their kinesic communication skills in digital settings

Keywords: kinesic performing communication skills, non-verbal communication, traditional
and digital communication settings, ESP, engineering programmes

12
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12:30-13:00 Ourania Katsara, University of Patras (GREECE)
“Insights from an ERASMUS teaching programme on Academic Writing: The French
case”

This article discusses the importance of Erasmus teaching mobility within the context of
internationalization. The teaching of a short course in English for General Academic Purposes
(EGAP) within the Erasmus staff mobility teaching programme in Université Polytechnique
Hauts- de-France in Valenciennes in France is discussed. The article offers a detailed
presentation of the students' analysis of their opinions of its usefulness. Specifically, 98 French
first year students of the Marketing Techniques Department at the Valenciennes IUT completed
a questionnaire distributed at the end of the course. It was found that overall students were
satisfied with the quality of the short academic course. The main findings of the investigation
indicated that students felt that the content of the materials presented was relevant to the
course topic reporting that the presentation level was somewhat detailed for them. It was also
found that students showed preference towards specific skills in academic writing such as

interpreting the research essay topic, paraphrasing, summarizing and discussing results of a
research paper. Students' suggestions for improvement included issues on the length of the
course, division of smaller groups and more interaction between the tutor and the students. Issues
relating to the impact of French culture on learning were noted. A set of preliminary pedagogical
implications in relation to a departmental language policy which promotes internationalization
of academic staff are also offered.

Keywords: English for General Academic Purposes (EGAP), Erasmus staff
mobility, Academic writing, Higher Education, French students

13
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15: 00-15:30 Ana Roldan-Riejos, UPM (SPAIN)
“Phraseological nuances of civil engineering RA titles”

The function of titles in any work of investigation is invaluable, as they serve to introduce the
theme, aim, method, result, or any other element that the author intends to highlight. In research
papers (RA), titles metonymically aim to encapsulate their content since the title stands for the
whole article, assuming this PART/WHOLE relationship, the title represents the paper, therefore
triggering in the reader a number of cognitive and associative operations capable to arise
inferences about it ( Zeng 2019). In fact, the choice of an effective title can spark the interest of
peer researchers and may result in a higher number of downloads and citations. In the biological
and medical sciences, Jamali and Nikzad (2011) establish a correlation between title length,
downloads and citations. They argue that longer titles such as those divided with a colon tend to
receive fewer citations and downloads. These are aspects that are likely to depend on discipline
variation (Hartley 2007, Hudson 2016) and do not fall within the scope of this paper. The present
study intends to apply an approach meant to integrate “macroscopic” and “microscopic”
perspectives (Soler 2007: 92). Accordingly, attention is paid not only to title structure,
configuration and phraseology but also to length, word order and syntax. The following research
questions are particularly investigated:

- What types of CERA (Civil Engineering Research Articles) titles are more used in the
CE field? What is their composition and length?

- Are the structure and content of CERA titles influenced by specific disciplinary
conventions?

- Do these titles contain any conventionalized rhetorical patterns, and which are they?
- What are the main phraseological features of these titles?

The findings of this work may provide insights to inform ESP teaching materials and to advance
in the phraseological study of engineering communication.

14
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15:30-16:00 Laura Gonzalez Fernandez, University of Salamanca (SPAIN)
“Translator competence in Second Foreign Language teaching: acquisition of
intercultural skills”

This paper aims to find new ways to develop specific aspects of translator competence,
namely intercultural competence, in Second/ Foreign Language teaching (FLT henceforth), in
the curriculum of Translation and Interpreting studies. FLT provides a favourable environment
to improve and acquire intercultural competence, while at the same time strengthening other
areas of translator competence from a holistic perspective.

A diachronic study of the different teaching approaches and methodologies used to
integrate and develop intercultural competence in FLT is presented, which supports the use of
the series of teaching strategies outlined below. On the basis of these findings, we elaborate an
integrative task-based approach to FLT syllabus design aimed at fostering Translation and
Interpreting students’ intercultural competence. Effective language learning paths with a
modulated degree of academic and professional complexity are presented to the student with the
aim of favouring the autopoiesis processes that are necessary for the integral development of
translator competence, focusing especially on the intercultural domain.

A series of communicative, collaborative activities, contextualized by authentic cultural
audiovisual materials and texts allows students to acquire and practice the necessary attitudes,
knowledge, skills and competences required to carry out the final task successfully. The
pedagogical task, translation and subtitling of a short video clip (2-3 minutes) using an open
source subtitling editor (Subtitle Edit), offers a highly motivating and professionally relevant
scenario and seeks to foster emergence of students’ language competence in combination with
translation competence, focusing especially on intercultural awareness and communication.

This pedagogical approach and the proposed tasks represent a firm commitment to a kind
of FLT syllabus design that aims at competence building and development, which, in the specific
case of Translation and Interpreting Studies, would revolve around translator supercompetence,
and symbolic and intercultural subcompetences, as they are all crucial for professionals in
intercultural mediation.

Keywords: FLT, intercultural competence, translator competence, symbolic competence, task-
based learning, subtitling.

15
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16:30-17:30  Closing conference by Elena Barcena, Universidad Nacional de Educacion a
Distancia (SPAIN).

“The inclusive open online teaching of second languages for immediate needs”

The concepts of topic relevance and inclusion require special attention in the domain of
languages for special purposes on the part of the online teaching community. The standard
contents of general-purpose language courses are usually inadequate for those people who need
to communicate in the target language speaking community on their first arrival to the country.
This partly explains the low popularity of these courses among displaced people, such as
refugees and migrants, since they are at risk of suffering social exclusion and cannot count on
other complementary forms of language training or support. They are often reluctant about the
cost-effectiveness and efficiency of such courses in addressing their communicative
requirements in a new country, given the differences with respect to those of other social and
professional groups. However, it can be argued that displaced people can benefit from this type
of second language courses when they are designed to cover their immediate needs of being
linguistically self-sufficient and functional in a host country. The availability, flexibility, and
lack of costs of MOOCs for students make them an ideal pedagogical modality for displaced
people. However, dropout rates are extraordinarily high on these courses. The plethora of causes
identified so far include feelings of detachment and isolation on the part of the course participants
and the social, learning and digital cultural divide between them and the course developers. Such
feelings may be particularly intense due to complex life conditions and emotional trauma often
present in displaced people. Making an online course inclusive both in form and content appears
to be a solution to improve course satisfaction and the associated completion rates. A number of
linguistic resources and teaching practices that may impact both group exclusion and individual
discrimination have been identified, therefore, based on principles and categories from Appraisal
Theory. These resources and practices fulfill a double formative goal in second language
MOOC:s thanks to the strategies used by the teachers and facilitators to address the course
participants. Since language is both the means and the end of such courses, its explicit inclusive
nature not only has a direct supporting effect on the students but also serves as a model for them
to emulate, causing it to be propagated in their daily communicative situations, both online and
face-to-face.
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